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; . The document discusses a study which assessed 
leadership in art education in public schools. A major purpose was to 
determine whether a gap exists between the needs of schools and 
supply of adequate leaders. It was hypothesized that lack of progress 
in the arts in schools could be attributed to inadequate leadership. 
Four groups cf professional educators were asked to respond to 
questionnaires related to their specific expertise: (1) state 
department art consultants were querried as to exemplar programs, (2) 
curriculum leaders were asked about their graduate caurse work in art - 
education and about the number of K-12 students served in their 
district, (3) professors of curriculum and mogeryisioh sere asked to 
provide information about art in undergraduate education, and (4) 
“professors of educational administration were asked to‘describe the 
role of art education on the graduate level. Findings indicated that 
Opportunities exist for art educators to experience aesthetic 
education cn the graduate level, students’ are not encouraged by their 
professors tc seek experience in aesthetic education, there is a need 
for greater dialogue among educators, and leadership programs should 
be developed for administrators and arts educators. It was concluded 
' that there is a need for graduate level programs stressing the role 
and importance of the arts and that more time, money, and effective 
planning is needed. (Author/DB) 
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INTRODUCTION * 


-It is the intent of this report to describe. the purposes of the 
- i * 
studies, conducted for the Pennsylvania Department of Education, specifical- 


ly’ Christine M. Crist, Director of the Leadership Development Project. This 


report, also describes the methodologies used and the findings of four re- 


lated but separate studies. 


‘Background 


Charles A. Speiker and Thomas E. Curtis submitted a March 1976 report 
to the national panel on "Arts, Education and Americans". That paper re- 
ported their findings on three separate studies. It called for greater 


— 


attention to leadership for the arts. It also called for continued research 


' prior to major development activities. 


In January 1977, a one-year planning grant from the Aodieteliey Founda- 
tion, administered by the non-profit corporation, the Pennsylvania Canter for 
the Arts, was issued to the Pennsylvania Department of Education. The major 
purpose of that grant was to sonatas whee or not there was a gap batwead 
the needs and the supply of adequate leaders in arts in education. The assump- 
phon that inadequate leadership existed:'was a result of observing a lack of 


progress. in the arts in those schools that did not have access to special 


leadership. 


Aware that the Association for Supervision and Curriculum Development was 
committed to the concept of a "balanced curriculum" and saw the important 
role that the arts played in the development of that concept in schools, 


Christine Crist approached Dr. Charles A. Speiker. It was agreed 


5) 


© 


that Dr. Speiker would assist Ms. Crist in her task of testing the 


assumption of inadequate leadership. 

This asedipptton — further refined and several methodologies were 
designed for he wutioda of this study. Dr. Thomas E. Curtis, Associate 
Professor, S.U.N.Y. at Albany, volunteered to assist on’ this study as he 
had is. the previous study. His major ale in this study was supported by 
the efforts of Dr. Allan Sturges, Probensas of Education, University of 


Missouri at Columbia... 


- Purpose 

The major purpose of this Briidy was to determine the extent to which: 
informed leadership in arts education could, should, and does er in the 
public schools. The th on parts of this purpose statement were redefined 


and cast into assumptions described under each of the three following parts: 


' Part One: Informed Leadership could exist. 

"Informed/Leadership" is taken to mean that administrative and 
supervisory pérsonnel in public-schools (K-12) have received an awareness of 
the role and importance of the arts in the education of children. Informed 
leadership also means that arts educators are competent with respect to 
certain/administrative and supervisory skills. 

"Could exist" is taken to mean that persons Nate had the opportunity to 
recgive the hier mentioned preparation, either during graduate preparation 
programs or at the in-service level. The researchers recognized that no 
decessary relation existed between a program being svattable to naepte and 
that program hated received by that same population. 


The specific assumptions that were drawn from this part of the 


major purpose were: 


oi ee 


Administrators and curriculum leaders are provided an opportunity 
in their preparation programs to become aware of the role and im- 


portance of the arts in education. 


Arts educataks are provided an opportunity in ehete: prepara- ' 


tion progra “receive administrative and espeeietes skills. 


That is, ee as exist to eae arts educators with 


administrative and superviso ills. 
Part Two: Informed Leadership should exist. 
"Should exist" is taken to mean that informed and skilled leadership 


for the arts is necessary and important -- "valued" if you will. If 
 sseagveua exist, but current leadérs ‘do not see the need or yalue, then 
those programs will not .receive the promotion necessary to make them a 
valuable part of education in higher education. If are do not exist, 
and current leaders do not peibeee that they should exist, then those 


‘programs (if needed) will have little chance to emerge. It is believed 


that if programs should exist and do exist, program improvement efforts 


trative and supervisory skills 
Professors of Administration and Professors of Curri 


Supervision believe that administrators should have/an awareness 


Sd as 
of the eoie and importance of the arts in education. 
Ds State Arts Consultants and/or State Superintendents for 
“Instruction believe that arts education supervisors 
need special preparation in supervisory and administrative 
skills. 
.Part Three: A. Programs to develop informed leadership do exfst. 
"This part of the purpose’ statement is meant £6 focus on what actually 
exists. It is known that certain programs do exist. However, the extent 


and quality of courses is not known. The results of this part of the study. 


will again act to increase the knowledge base for development, and will act 


as a support base for ing proposed development activity. 

The assumptions within this part are: 

6. Programs exist in departments of administration to prepare 
arts supervisors with administrative se)! Sipe inaily skills. ¢ 

Te Programs exist in departments of administration to provide 
an awareness of the role and importance of eee education for 
current and potential administrators. 

8. Programs exist in departments of aureioulun and supervision 
to niepare arts supervisors with supervisory skills. 

9. Programs exist in departments of curriculum and supervision to 
prepare curriculum leaders with an Suactneas of the role and 
importance of art education. 


10. Programs of an ih-service nature (not partgof a degree program) 


exist with respect to arts education and leadership skills. 


a 


' Part Three: B. Informed leadership does exist. 


. 


11. State departments of education have arts consultants that are 
: aware of various "exemplar" arts and jeadership: programs in 
their respective state. 


12. Curriculum leaders and administrators are informed with respect 
to arts education. ; . 


13. Arts supervisors in school districts have received preparation i 


supervision and leadership skills. ra 


; ° : 

A related but separate purpose of the study evolved as eeatadte 
gathered; that is, to iepeaee supplement to the report that would contain 
a state by state listing of resources for administrators, sue eede nea 
curriculum leaders. This list would be developed as a result of this pro- 
ject. No attempt was made to acu together resources from otter projects 
or studies. 

In the next section the methodology for the ine collection of each 


study is described. 


METHODOLOGY 


There were four sections (groups) of professional educators that were 
contacted, i.e. state department arts consultants, curriculum leaders, pro- 
fessors of administration, and professors of supecey hae and supervision. 

The nethodolsey for each of the four sections of the aoe is deseri= 


bed below. Eath section contains a description of the ipelapteuy and dua 


collection devices.: Instruments that were used in the study are pieraince 


in Appendix A. : 


~ 
Kan 


Section One: Survey of State Arts Consultants 


-The person listed as primarily résponsible for arts education in each 


state department of education was contacted. In certain instances, this 
person was also responsible for other p avene areas foe eke state. A cover 
letter briefly destribing the need of tha study was penreddewd on the back- 
side of the Sinerionaatee. 
The questionnaire asked for informatt n about exemplar programs to 
p rovide administrators with an awareness of\-the role and importance of the 
arts .in education and those that provide arts educators with supervisory and 
administrative skills. Information was also requested regarding the need 
for supervisory and administrative skills conaidexed necessary for super- 
“howe in arts education programs. A stamped self addressed envelope was 
enclosed for the respondents use. Approximately three weeks after the 
initial mailing, a second request was made to those states not responding bo 
the first mequest, A copy of the second request was also sent to the 


chief state school officer in that state — a brief letter seseetiag the 


number of responses to the survey that tiad’ been received. 


, ‘ “ o ’ 
’ -7- — ford ‘ , 
» 


Responses to - the: question on hie need of supervisory skills were tabulated 
"and eeported aii the Section on Findings. " Responses to the other items became | 
‘part of die suenianeneed report on Resources for Leadership in the Arts. 
Ganeaon Two: Survey of Curriculum Leaders . ; ae ase 
The names of 550 currieulum leaders were randomly hte eet ASCD 


menbership list with representation from each of the fifty states. Two 


7* 


identical sets of mailing labels were developed from this list.’ 
- A cover letter (all cover letters were similar) briefly describing the: 


teed for the study was reproduced on the back side of the Questionnaire to 


Curriculum Leaders. This questionnaire asked for information on the: 


number of students served (K-12) in_.respondents' district, 
iy whether the respondent had formal caer work in arts education 
at the graduate level, 
whether the respondent had in-gervice experiences in arts 
education since the attainment of their last degree, 
whether arts supervisors were present in chete district, and 
whether arts supervisors had supervisory or administrative 
preparation during their graduate program. . The last question 
became, a seudyseretnease nly. The curriculum leaders who were 
in districts that had the services of (an) arts supervisor (a): 
were asked to interview them and provide supplemental information 
pvemented later in this report. The respondents were also asked 
to report on any exemplar leadership programs for administrators 
devoted to the role and importance of arts education in their region. 
A stamped self-addressed envelope was enclosed for the respondénts use. 
ngeotaavely three weeks after the initial mailing, di Bacoad” Senuuet wie wae 3 


to all non-respondents. . . sod / 


tena eae sees (2 undeggraduate. degree in the. aebas. asc a Ue Oe cel eta Seca 


' ‘eparatély. ° 


¢ 


. a tv 
i . . : A : 
-§- ‘ ¢ 
3 7 on ‘ ’ \ 
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Size of district and availab{lity of atts- ‘supervisors is also reported. ‘Responses 


that suggest resource people or programs ‘are contained in the guppiemental report. 


. 
e 


Data from responses on the preparation of aves supervisors is reported 


' 

4 

- PF 
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-Section Three: Survey of Professors of Administrations 


There are 45 universities in the United States and Canada that are members 
os Ene Universities Council for Educational Administration (UCEA) . This is a 
shanna consortium of Major universities that offer the doctorate degree in 
| educational: administration and is devoted to providing iedacuits in this field. 
Currently,” the Council's five-year plan emphasizes "knowledge nee es F 
‘(The Executive Director is Jack Culbertson, 29 West Woodruff Avenue, Columbus; 
Ohio 43210.) [> oe se | 
Of the 45 member institutions (using the 1976-7 membership list), three are 


Canadian universities. A cover letter, questionnaire-and a era self- 


addressed return.envelope were sent to the chairperson of each ational ad- 


\ ministration department in the 42 UCEA member universities in the United States. 


Each professor was asked to provide information regarding: 


the opportunities that educational administration ERECUBERS had: ‘to 

receive Breparebion on ‘the rolés and importance of the arts in 

education, 

wherher these gapeniiaiaiee were in the department of edtigational 
' S administration or in another epartmeney 

the percentage of phe cae that ‘oatiiga ehemasiivks of fhess 


opportunities, and the kinds of svutiabine opportunities, and 


- what percentage of graduates in aia cerita daiadereetion had 


+, 


win 


, . whether the programs and courses in educational administration 


. were available to other arts educators, 
’ 7 a 


whether the preparation of arts supervisors was through educational 


o> fae administration or a different department, & 


the percentage of arts educators received preparation in adminis- 


administration, |and . fe 
the single most ‘important strategy that would be employed to 
provide students with an awareness of the role and importance 


of the arts in education if monies were made available. 


. 


As with previous information, these data are reported in Findings. 


“ea All resource a oa are contained in the supplemental report. 


Section Four: | Survey of ERctenncrs of Curriculum and Supervision. 


Fifty-one: institutions ‘of higher sis ae were contacted, using an _ 


~asep® kas A of professors of curriculum. 


ee 
Each ‘professor was sent a ‘cover letter, a qiesitonnsire ant a stamped- 
‘geie-addbeteed ‘return aivatean: aE as o Rigen 


Boe 


Each pegtessor was asked to provide information about: 
wither graduates had an opportunity to. recegye preparation on 
z the role and importance of , _ the arts in education, . 
whether those opportunities were in the departnent/division of 
cuienetion and supervision or in another department, 
a, the percentage of graduates that. availed themselves of those ~ 
opportunities F 


the typical nature of those’ experiences, 


. the per Sent of all graduates “in ia hue maa and supervision that. 
had an undergraduate degree ‘in the arte, 


as . vhether the prograsis in ‘currteulum and supervision were avatlable 


- 


t 


_ © to arts educators » and the single most 


trative-leadership skilts through the department of educational @ 


By : -10- 
important strategy that would be employed to provide students 
with an awareness of the role and importanc&f the arts in 
. at ; ; ; 
2 education, if monies were made available. | 
The information from these questions is contained in the next section 


entitled Findings. All resource suggestions are contained in the supple- 


mental report. 


‘ ae FINDINGS é | ra 


The findings of the four sections of the study are herein contained. 
Where appropriate, responses. from jndividual sections will be combined for ‘ 


purposes of comparison. No attempt is made to "interpret" the findings; . 
interpretations are contained in the last section entitled, Tested Assump- 


tions, Discugsions, and Summary. 


Section One: State Arts Consultants 


Of the 50 state consultants that were originally contacted, 29 per- 
sons responded to the first request. Of the 21 persons who were sent a 
rd 


reminder letter and questionnaire, 10 responded, for a total number of 40 


. . 
, 


respondents. . 


Table One contains a summary of the responses from the questionnaire. ; z, 
Most states have some kind of program in the arts for administrators. Twenty- 


three states have some kind of program in supervision and administration for ‘ 
% : 
arts educators. Almost all respondents believe that arts educators need 


special preparation in supervisory and administrative skills. 


a TABLE ONE 


eS STATE LEVEL SUMMARY $4 


5 Response administrators’ for arts educators] preparation 
a See Sas: 2 


5 


4 


° ; _ __ N= 40 states) 


Typical comments to the question "Do you believe that arts education super- 


& . 
visors need special preparation in supervisory and administrative skills" are 


listed below: 


ts 


-11-" 


15 ‘ ) 


. 


¥ ’ 
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leaders of 586 arts supervisors. in 286 distri ts. 


af2= 


. Yes, to enhance their expertise, become more effective. 


-to find ways to utilize local expertise. 


-administrative skills "are a must." It's too important for a 


person to learn on the job. 


-organizational skills, interpersonal skills, communicative s 


bidding and contracting, aid in identifying and understanding 
/government programs. | = / ‘a i 


-arts are not as néat as other subjects — 


ust be handled in a creative 


. 


way - broader vision. 


; S i 
_ and questionnaire, 81 responded. The total number of respondents to this part 


‘was 286. A total of 489 arts supervisors wer interviewed by 143. curxtculum 


’ ‘ 
° 


16 


) . * 
‘leader., It was assumed that each curriculum leader who participated the study 


leaders hee not had formal course work in arts education nor have many (572%) 


_ had recent (since their last degree) in-service experience in artf education. 


', The size of the districts ranged from to 521, 000 students served K-12. 


whe size of districts whee had. arts Mie tihets ranged ‘from 900 to 521 000Btudents .. 
parva K-12. \ / 


Table Two contains a summary of data on arts preparation of the durriculum 


was a generalist; that is, these gee by title were responsible fpr cross- 


district, cross-subject area.program development and. management. 


Table Two clearly, shows that the majority (74%) of these curriculum | 


a 


pa percent of the reporting ‘curriculum leaders have had | dither arts 


#@xperience from course work mor. from in service. experience. 


an TABLE v0 


formal course 
work 


| 
co ; | 
experience . 
/ 162° 57% 


Table ‘Three acum, a summary of To that’ describes ‘tiie availability of 
‘arts “Yupervisors in the \gamp Led districts. Of ‘thof e districts that have arts 
supervisors, many of those supervisors ave at the’ elementary school level-- 


usually in music, if parenthetical comments on the questionnaire are properly 


. interpreted. : , ae. a : 


Phe. 


Based upon interview data from curriculum leaders, 297 arts supervisors 


or 61% of those interviewed actually had supervisory and administrative prep- © 


aration during their graduate p@ogram. 


TABLE THREE 


ARTS SUPERVISOR POSITIONS’ 


number at elementary school level 


number of secondary school level 

number of K-12 arts supervisors 
(consultants) 

total number of supervisors 


total number Wf districts with 
arts supervisory services 


total number of respondents 
in study 


oe: 


Oe 
* ~ 


Analysis of the data shows that of those districts that had the ser- 


- vices of an arts supervisor, the curriculum leaders in those districts were 
/ more likely to have had some form of reparation in the arts. Fifty-nine 


per cent of the curriculum leaders in districts having those services had 


g : . i 
some form of arts preparation, as*contrasted with forty-five per cent of the 


". curriculum leaders who were in districts without the sefyices of arts super- 7 


visors, = 


en the size of districts was ‘examined, it was clear (and not surprising) 


to f nd that the larger distriets had’ arts sypervisors. The majority of dig 


of . / 
trigts with arts supervisors eeu: served more than 10,000 students K-12) 
Di or aaa arts supervisors.were much smaller. However, there if 
notable exceptions in each group. . Three districts each. serving 25-30, 00g 

4 


“gtudents did not have these egevican. Likewise, several districts serving 


1-5 ,000 students had the services of arts supervisors. : ' pe 


sh 


Section, Three: Professor of Administration 


| ; 
Of the 42 institutions that were contacted, 28 chairpersons of educational 


| 


/ administration divisions or departments responded. 


Ls Twenty two (78%) respondents indicated educational administration 
i oe opportunity to: receive preparation on the role(s) 


| Fs : and importance of the arts in education. | 

/ | ° - 

if. These opportunities were usually in departments other than educatignal 
/ ae, 


administration. Departments mentioned were,sciences and arts, art 


education, curriculum and instruction (two responses), elementary’ g | 
” \ 


education, art, and curriculum. 


3. One university indicated 25% of their students avadiicd tienseles 
| those opportunities; 4 universities indicated 10%; 8 aaive aie 
indicated 5%. The majority of the respondents indicated thgt tene 
than 5% of their students availed themselves of opportuniti A in 
, the arts. ; : ' cae f | 
4. ‘The most common kind’ of opportunities were courses; 23 te pondents or 
82% listed courses. Twelve respondents (42%) rer orkshops ; 
10 respondents (36%) indicated institutes. f F 


a 4 Fi 
5. The per cent of educational administration students wifh undergraduate 


Hy 
: ‘ degrees in art varied widely. Five respondents (18%) /indicated 5% of 
' ; ‘a 4. 
the students had arts backgrounds; 4 respondents: (14%), indicated 10% 


of their students had arts backgrounds; the temainifg respondents indi- 


Fi ’ 


cated few,of their students had undergraduate backgrounds in the arts. 
; } 

6. Twenty six of the respondents (93%) indicated that graduate courses in 
educational administration were available ae ea Only. 3 


. . 2 \ 
respondents or -about 10% indicated that the coufses were available to 


yf ’ 
undergraduate students. A 5 H 
i 


+ 


Se . =16- 


: ie Sixteen respondents (572) gaiverea that the preparation of arts 

sapaeviaevs was through a deparbnent other than the department 
of educational administration.. 

8. A variety of answers were reteived regarding the "single most . 
important" strategy to increase stidenes"' aparenens of the arts. 
in education. The responses ranged from limited or no interest 
to offering institutes and/or weresiesé, adding modules.to existing ' 
courses, conducting studies or of fering courses. Two respondents 


indicated the "creative dimension" of administration and the oppor- 


4 tunities to "enhance the arts" through involvement in the arts. 


Section Four: Professors of Curriculum and Supervision 


Of the 51 institutions that were-contacted, 24 eee enaoud of curriculum “ 
or 47% eusponded 

1. Nineteen PrGH). eebenalteten indicated that their curriculum and super- 
vision graduates had an opportunity to recéive preparation on the 
role and importance of the arts in education, 

2, These opportunities were usually in the curriculum dspueenants 29% e | C 
of tha séasondents indicated that the opportunities oe in other, 
departments. f PS ES ss OO 

3; Eighteen (752) of those responding said that their graduates actually. 

_. receive this preparation. | | 

es 5 “ae 4. Of. sixteen, responses ranged from 12% to 100 Z% as to numbers of students _ : 

| who actually avaj{l themselves of this experience. The median is | a: 

approximately 15%. Some professors senealivn ute programs as tine 

- ; a extremely effective. .Other professors see their programs as practically , 


a non-existent. Most (17 of 18) professors see courses as the most typical 


; . ‘ “. response to these needs. . : 8 . : . ; 


Aaa a 


ths Wf 


5. The gecectane of graduates in currgeylum and eee ore that had 
an undergraduate degree in the arfs was generally very low; the 
median response was 1-52. Two espondents stated that greater than » 
10% of their graduates had an undergraduate degree in the arts. 
All of the respondents stated that their programs in Curriculum and 
Supervision were availa Le to arts educators. Yet, when asked wh 
percentage of arts ed¥¢ators (including supervisors) suaaris eal 
preparation in leaderghip skills from their programs, the median 
yaghonne was 10%. . Three Per roe noted that in their school, all 
arts supervisors receive preparation from their programs. 
7 = 7. When the professors were asked what they would do if monies were made 
available, the ésileving comments were eteseiat 
-conducting an Arts Instittte . . eR : 
-taking an interdisciplinary course (2) \ ff = 


_ work in ‘epistemology 
4 -direct experiences in fine arta. 


-in-service programs for teachers ! - ‘ 
-directed field, experiences (2) ‘ J ze 
-more courses/workshops (3) ve fa: 3 
. -gtress contribution of arts for general educati 
4 * madd faculty line in this area 


| 24 
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“Tésted Assumptions 


TESTED ASSUMPTIONS, DISCUSSION , SUMMARY - 


wm 


In this section of the report, a match between the assumptions stated 


in section one-Introduction and the data in section three-Findings is attempted. 


This: section will continue with a discussion of the matching process and 


conclusions» and will close with a summary. 


Part One: Informed Leadership could exist Pe =f : 
. Assumption One:-Administrators are provided an te) ortunit in their 
Ms programs to become aware of the role and importance 
“s of arts in,education. That is, programs exist, to 
provide administrators witp this awareness. 
Although not all ‘institutions of higher Learning in this sample 
have "adequate" arts education programs for admiyistrators, and although 
not all persons responding to the state level survey indicated programs 
for SLES EEELONS nontheléss, one could justifiably hold this eapenEreen 
as valid. Gopernine bias exist for administrators in most states either 
as part of a degree program or through vensous other vehicles, such as state 


wide meetings sponsored by arts associations, the Alliance for Arts in 


Education and locally developed and sponsored workshops. 


Assumption Two: Arts educators are provided an opportunity in their 
’ préparation ‘programs to receive administrative and 
supervisory skills. That is, programs exist to pro- 
vide arts educators (including people with title of 
supervisor) | with administrative and supervisory 
skills. : 


As with assumption ‘one, opportunities do exist, Again these experiences 
eS ; ® 


are varied in form. However, the most typical vehicle is a graduate level 


“course usually located in the departments of curriculum and supervision or 


educational ‘administration. Interview data from curriculum leaders suggest 


’ 


that arts supervisors received most of their leadership and supervisory 


preparation from departments of curriculum and supervision. 


* 


a 
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-a Part Two: Informed Leadership should exist 


sumption Three: Professors of Administration and Professors of Curr- 
5c ed iculum and Supervision believe that arts supervisors 
Re _ should have administrative and supervisory skills. 
j by : 
is assymption was tested indirectly. The professors were asked to des- 


crib ae data on available opportunities. Most of the responding. pro- 


fessors Contributed information on these questions. Because these programs 


exist, the ihference (not of logical necessity) was made that the professors 
thought that this preparation was necessary. Further, the professors were 


. ’ * 
: asked to provide suggestions on how to improve these experiences. if monies were he : 


made available. Most of the ‘professors suggested a variety of ways te improve 


is this preparation. Again, the inference was made, that these suggestions were 
: made because a belief was held as to thé importance of this preparation. Fin- 
ally, this assumption was at-the basis of the study and held by iumetolis experts 
at the state and national levels. | | 
” Assumption Four: Professors of Administration and Professors of Curr- : 
iculum and Supervision believe that adminidtrators 


: : should| have an awareness of the role and importance 
o of the| arts in education. 


As. with the previous aasupttod, this assumption was. teates indirectly. - 
A number of national experts in\the field of arts education were contacted with 


. ' spect to this question. Each person: (9) confirmed the need for such an aware- 
aoa : 


” 


- ness on the part a es leaders. With respect to pro= 


fessors of administration it is doubtful that the assumption could be comfort- — wep 
| : : 


‘ ably held. With respect to Professors of Curriculum and Supervision, there 


seems to be only a slightly higher regard for the arts. P 
; ; 4 

Assumption Five: State Arts Consultants/State Superintendents-—Con- : 

: : sultants for Instruction believe that arts educa- 

tion supervisors need special preparation in super- 

visory and administrative skills. 


ro % 


The vast majority of those state leaders responding to the survey concurred 


. 


with this need. They volunteered statements of support that were most strong in 
as ; roa ‘ 


-ZU— 
» 


intent and direction. No/respondent stated that the preparation was not needed. 
“Of. all the pene oahy three respondents Stated that they did not wish to, 
offer an wpiaden. Many respondents stated that a desree in supervision was nec- 


essary.” : </ 


* Additt. al supportive information on this part of the study is drawn from 


the comments of the curriculum leaders and their interviews with the arts supervisors. 


A majority of /supervisoérs were seen as having had supervisory preparation. Numerous 


q 


curriculum | aders stated that this preparation was critical. The quality of this 


r 


preparation was not examined. ; . re 
Part Three: A. ——s to develop informed leadership do.exist 
Assumption Six: Programs exist’ in departments of administfation to 


prepare arts supervisors with administrative and 
supervisory skills. 


e 
Clearly, programs do exist in these departments. Yet, a majority of arts 
supervisors are prepared in other departments. The quality of the programs was 


not directly addressed in this study. 


PY 


4 : ; 
Assumption Seven: Programs exist in departments of administration to 
e* provide an awareness of: the role and importance of 
, arts education for current and potential administrators: 
Programs do exist in these pepe reeike but it is & be viewed as the ex- 
neprion rather than the rule. Generally, these prograns are found ‘in other 
cepesceents within the division of college of, siinagibed. 5. 

Assumption Eight: Programs exist in departments of curriculum and super- 
vision to prepare arts supervisors wie supervisory 
skills. 

; 100% of the respondents confirmed this assumption as valid and "safe" to 
hold. 

Assumption Nine: Programs exist in departments of curriculum and super- 
vision to prepare curriculum leaders with an awareness 
of the role and importance of arts education. 

A majority of the Professors of Curriculum confirmed this assumption. How- 


ever, in several instances the quality of the program was questioned by the 


professors themselves. 


=21- 


Assumption Ten: Programs of an in-service nature (not part of a ~ 
; degree program) exist ‘with respect to arts education 
and APEGEESIEE skills, 


Based upon eoke from state consultants and curriculum leaders, this as- 


° 


sumption is confirmed as valid. Numerous programs exist. throughout the United : 
‘States. However, not all state consultants reported this SidoGention: Two 
ao for CHPee programs -most frequently mentioned were the programs Aeotemd 
| ina particular district by local - talent and programs that were part. of the - 
“state #iifance for Arts Education. All the programs Ebae were ment Lone lore 


of the respondents task are contained in the suetichenkal: report. 5 ae 
we, Pan 
: ee 


fact Ghee: ' Informed Leadership does exist. —Ss., $e. of 5 


Assumption Eleven: State Departments of Education have arts. eonsutéants ae 
as * . “that are aware of various "exemplar" arts and:lead- =“ «+ 
erehip piggies in their respective state. 


Most states do have the services of someone with state level Program 
be 4 é 
responsibility for the arts. Several states have that person on a | part-time ; 


' basis for the arts - and that person takes on other areas as well. No state 
‘is totally without leadership. ewasee: several state réspondents ‘openly, re= 


ported: their own lack of informed Agaderehip 45 the arts: “Further, wey . rs 
; currfealun leaders reported "fine" arts. programs in states where the state 
%, i 
level consultant said none meshed: Here there seems to be a question of 


% 
sal 


« 


wast tysduduaent. 
2 x : try = pee x “ap 


Assumption’ Twelve: Cireteulitn: leaders ‘are informed with respiéct is 
arts education. 4 , 


we Based upon the- festentore data, if. the curriculum leaders and administra~ 


‘tors: are informed,’ it is not usually fvin course os Based upon curriculum leader 


. 
2 t a 


information, that is substantiated. apie curriculum leaders ‘did, pick up ; oar 
aes 


some Sora of ‘in-service experience ‘more readily than course work. Very Ripa 


'» 


, currledlum leaders generally knew’ of any exemplar a a for leadership in | ro 


° . 


‘the arts, y ; oes : Oe ae . 


: 


‘s 


“Assumption Thirteen: Arta: ‘supervisors. in school digtrices have received 
. préparation in supetvisory ane neecergity skills. 


vos 


"Based Bak data from the professors, the asaumption seems to be held as 
welides “Also; based upon interview data now curriculum jeadere a majority of the 


ase supervisors have this preparation.- Howgyer, several citations lead one to 


a believe that thera may be invalid equivocatiba between advanced degree work and. 


« 


bat oe 


iBone of ‘thea i‘ iphaos\5 


. ‘ 
actual ‘preparation in the ee “and ‘Leadership skills areas. aie 


is . r 5 i ‘ ay 


a 


om ‘are ‘offered for geistance in ithe expreillf the: data. 


" . . 
First vopportunities; its fery “seem. to exist for arts educators to indies 


Pl a ie 


_sdvancea ‘eraguate! ‘prmertencds § i enieieniagigid supervision with emphasis upon 


ge pris me eae need Bigse expetiences dav not taken 


at awe a a 


“arts. with oe in sata a aad alipervteton. They are not ge can not be the, 


ame. Curriculum asa field "dE study Rone ‘have conceptual, va ries that are 
‘ dtfterent than the: content: of the arts. = ¥ ks 4 : Bo 
tte if ee ee 


Second, seheigh several ‘opportunities « exist for. sasahae beakers and curr-, 


iculun leaders to! joa more of the arts, 'y at iia! ‘safe, to’ assune ‘shat students 
a v. \ 


are not encouraged by their. professors: fo seek thege éxperiences’ "tn aesthetic 


te 


-Didgusston, we | ats 
Pe ie _Alebosiat, few. coriments need to ‘be stated sdsige of the nature of this study, 


ws 


‘ education. Further, the actual waultte oe these experiences may be highly sus- 


pect. What may De “needed Bre the development ‘of one or more exenplar models for 


a’ eranvate course. in arts/aesthette education. 


« "third, it seems that. theve is need FOr greater dialogue among ‘the part=- 


b 


ners ir SRSEEES Perhaps one eernge may be that - the ‘Btate ‘ALA. E' * néed to | 


£ ocus upon ways: to capitalize on exietinn resoutces whgle encéuraging the” 


8 : 
3 ee 


development of exeuplar siodaiar re ! 
- pore “ r 
, ry . ry : te t 
“ . a 
a 3 , 
v* Ve « @ 1 T ore 
: “ty em : 
bs ws ec fy D) a { 
* .} 
ey 6 | 


- 


‘ os 4 
: : * ’ : ’ - ee 
' . ’ 
. . ’ * | 
a . . “4 . : : tL ke bf . . 
+ Breve f+ . ~ a a ‘ 
pr wee elon CDi aevtenainanrommennnssmeeanrtdentes aaeee chess rdhnaand gett auady aeamnaememiamennnanaade . inn Yt sone eal Jenell milaned Fe Seteey eres ah -— ~ . Ob eee pe ; * - eo, 


a 


, finish, the time lapsed was approximatgly six weeks. 


Sea ee 


aye tng ag 


‘persons throughout the United States were documented. These names became part’ 


e 


Much of ‘the work has been done. The message needs to ee cates to those persos 
AS. - 


atic need to hear it (i. e. ,who need , specific skills), The wack yet to, be done \is to ores 


cohesively ne a Level paradigms for the understanding of aestheti os 


education and to determine ways to elicit a positive response from educational 


leaders as to. the role and importance of arts/aesthetic edicatdon. 


‘ ’ 


Peat. since there appears to be greater. geteneton given tp duchenwde 
pega, it would seem wise to devilon and refine exemplar psig pro- 
grams for sdutaistratoré, curriculum leaders and arts educators. who are already . 
Oni the job. it is unlikely that great numbers S aducatete who haye already 


received | their "terminal" degree will seek a ernie course at a focal university. 


An effective measure may be to giao attend Zo staff development practices. 


, 
ak 


‘ ‘ 
~ ’ 
. » ’ 


3 The intentions ‘of these studies were based’ mpons sinniiy defined Bee Oe 
sumptions - assumptions made explicit for testing. It was never 2 
she tréatment of hans assumptions would parallel the claésical treatm , f . 


npopthesed. ‘ ‘ , ; 
The total time spent on this study was notably minimal. Froin start to 
During that period of tima approximately 500 curriculum leaders, 50 state ~~~ 


“Level. consultants, 550 arts “Supervisors in districts and oF professors were - 


“gontacted. ae ; rep ty ne ee ene sen 


Each sentibtlog was directly or indirectly tested and-names of resource - _ * 


of ‘the supplemental report on Resources for Leadership in the -Arts. 


> 


Conclusions were ‘not drawn in the typical sense. Data were matched to as- 


- gumptions, and comments were issued»for discussion purposes. 7 , 9 ii 


peo 
«2 


Summary comments on these studies’ include: 


1. 


. There seems to be a need to: 


Programs" ae an ‘in-service nature and graduate course nature exist’ for 


aietidt an Teanene: administrators and arts supervisors. These prog@ams 


have not been judged: for adequacy. ; ‘ 


3 


a. previde more quality graduate level programs for leadership in 
ee the arts (not supervision programs, rather role and importance 
of the arts for curriculum leaders and adminis (gators), . 


b. provide greater encouragement to graduate students of administration 
to avail themselves of opporttunities to understand ene, role and’ 
importance. of the arts, 

c. make resources known to more embers of the educational audience te 
with respect to current and sutcessful ‘in service programs in the’ 

_* arts, ’ 


bg 
Generally, people and programs exist to make a Aisterdice in leadership in the . a 


4 


arts. However, time, money and clearly defined plans | seem to be presently in» 


a state of lack in séveral sectors of the evening, /* 


i eee ee] 


anes s APPENDIX A: . - : 


INSTRUMENTATION 


, USED FOR - 
STUDIES 
‘ 
’ 
> , . 
-25-— 


‘ 


, : ; : Appendix A 


ASCcD 


THE ASSOCIATION FOR SUPERVISION AND CURRICULUM DEVELOPMENT. 
1701 K mete N.W. © Suite 1100 aaa D.C. 20006 : . (202) 467-6480 


Executive Director, GORDON CAWELTI 4 


Dear State Arts Consultants: 


Thank you again for your assistance on our ceeitas arts study. i ap-, 
° preciate your. supportive comments on t nat report. 
Now, the Association for Feit and Curriculum Development in con- 
junction with the Rockefeller Foundation and the Pennsylvania Center for 
the Arts is testing a series of assumptions concerning arts educators and 
‘ their preparation. ‘Also, data is being collected with regard to the 
‘preparation of administrators. 


Funding sources are being readied to release sizeable portions of money 
to investigate the role and importance of the arts in education. However, 

‘+ ‘ dt was felt that informed opinions needed to be sought prior -to any large 
release of suhag 


Therefore, we are asking that you take a few minutes to fill out the at- 

Af tached questionnaire. .Please use the stamped envelope to return your 
questionnaire. Because our time frame of operations is short, we would 

; appreciate your response as soon as possible. 


-Thanking you in advance for niaktnie this a successful venture, I remain, 


~ = o, 


Yours sincerely, - 


fh Sa. 


. aeemreisasid 
Charles A. Speiker 
Associate Director 
i , sorosenthd 
P.S. As in the past I shall be most willing to send you a copy of our iat | 


exit report for your review. | . 


1. 


: hie 


State 


Pos{tion 


4 


QUESTIONNAIRE TC STATE ARTS CONSULTANTS 


AND/OR STATE PROGRAM PERSONS 


° 


What exemplar programs exist in your state to provide administrators 
with an awareness of the role and importance of the arts in education? 


Any graduate schools? Any in service programs? 


(A very brief descript- 


ion or a name and address for follow up would ke apopeciated). 


What exemplar programs exist in your state to provide arts educators 
with supervisory and administrative skills? 


Do you belteve that arts education supervisors need “special” Preparnt son ai 


in supervisory and sc sean skills? Please comment: 


s 


Dear State Arts Consultants, Program Supervisors: 
’ / ; ‘ r E 
To date we have received a:response from 30 of 50 states. The 


*.; dnformation is already forming a valuable data base for the study. We 


hope you will soon become part of this national effort. 


Because there has been difficulty with the postal service, your 
response may have been misplaced.” Therefore, another form is sent for 


your use. The enclosed response form can be sent back" to ASCD using: the 


‘enclosed stamped envelope. 


’ Appendix A 


t If you have filled out this form veceaeie: please disregard this ¢ 
“! additional request. It may be still coming in the mail. 
Thank you'for your efforts to date. a | ‘ 
: | Sat, Yours sincerely, 
‘ : it ¥ J » ‘ ey 
’ . ° 
ai ashi. eeeteaniaiiiaetaaienida ee Peer ininte NEG init aa yriwras a ’ nee 1-aeataetees hesehadanniataedehemennet ann + einen te tee nets fen ete ge Hive pinche Detter ie losnatewscchcabmihing 
Dr. Charles A. Speiker 
Assistant Director | 
pas ‘ « ‘ 
stores ere casa # mete 
“ ‘ ¢ i 
4 
[ ea . 
| 
[ . ¢ 


BEpESCEne sees ‘response as soon as possible. 


Appendix A 


ASCD 


THE ASSOCIATION FOR SUPERVISION AND CURRICULUM DEVELOPMENT 


1701 K Street, N.W. * Suite 1100 Washington, D.C. 20006 - 3s (202) 467-6480 ; 


( 


Exectitive Director, GORDON CAWELTI 
. . 


/ 


Dear Curriculum Leaders in ASCD: 


i 


. The {Association for Supervision ‘i Gsrvicdian Development in conjunction 


with the Rockefeller Foundation and the Pennsylvania Center for the Arts 
is testing a series of assumptions concerning arts educators and their 
preparation. Also, data is being collected with rai to the preparation 


of administrators. 


_ Funding sources are eee readied to release sizeable portions of money 


to investigate the role and importance of the arts in education. However , 
‘it was felt that informed saint needed to be sought prior to BRY sarge 
release of funds. 

Therefore, we are asking that you take a few minutes to £111 out ‘the at-- 
tached questionnaire. Please use the stamped envelope to return your 
questionnaire. Because our time frame of operations is Bhores we would 


° 
te 


Thanking you in advance for making this a successful venture, I remain, 


Yours TT 


Associate alee 


_CAS/mjb 


33 


- if 


2. 


3. 


4. 


ws terete? 9 Ae 


5 Go ie dice aad aa as veel adden eh hac asennad le cia adam anh Ri re phe emcee ad rn penile ERE POM See 


‘ 


' QUESTIONNAIRE TO CURRICULUM: LEADERS 


P) 


Number of students served K-12 ‘e 


¢ 


Did you have formal course work in arts education in your graduate 
program? . , 


‘ YES ' NO 


Did you have Inservice experiences in arts. education since the 
attainment ‘of your last degren? 


” NO 


ae YES 


Does your district have the services of an arts /supervisor? 
NO 


number of picweitany wchaol rts supervisors | 
i (includes musie). ; 


‘YES 


“ 


number of secondary schosl, ts supervisors 


number of K-12 arts supervisors, 


pie 


y 


and’ administrative 
(Please help us here by 


Did these arts superviso 
preparation during their 
contacting them personally. 


ve superviso 
aduate progr. 
Thank you) .// 
- o. / 


Comment : 


Do you know of any leadership program for administrators on the role 
“and importance of arts education” in your regton?~ (If so;please~™ 


‘describe briefly): We would like a name end address of someone who 
may be contacted at a later date. 
Thank you. 


In your opinion this program would 
Be one of the best yuur state has to offer. 


e ‘ « % a 
i 
Seta eeantansnactart aihaieenaaieoatanttlinsieabdtaamescaacneoutantemaneameaaaal 


UNIVERSITY OF MISSOURI-COLUMBIA 


’ Education Field Experiences 


215 Hill Hall 


Columbia, Missouri 65201 
\ 


April 2531977 


Dear Professor of Educational Administration: ¢ \ ; 


The Association for Supervision and Curriculum Development (ASCD), in ; 
conjunction with the Rockefeller Foundation and the Pennsylvania Center © 
for the Arts, is testing a ‘series of assumptions concerning arts 
educators and their preparation. ‘Also,.data are being collected concerning 

the preparation in arts education that is available to prospective | 
ee It is this part of the lai that your help 

s neede 


Funding sources. are being readied to release sizeable amounts of money 

to investigate the role and importance of the arts in education. However, 
it is felt that informed SBIR: are needed prior to any large releasing 
of funds. 


We need your. help in taking a few aindtes to: complete the enclosed 
questionnaire and return it in the stamped, addressed envelope. We are 
asked to report: your responses no later than May 5. I know the time is 
short; your help in providing this information to ASCD, whe Foundation 
and the, Center will be very much, appreciated. 


Sincerely your 


Slo m< 7 ; 
A. Sturges © . 25K 


‘ . - an 
pratlecen 


cc: -C. Speiker: ; 
nomena tia 


an ecu opporuty nathan 
, 


1 - 
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4 4 | College of Education 


Telephone (314) 882-3031” 


seein 
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. . 
QUESTIONNAIRE TO PROFESSORS.OF EDUCATIONAL, ADMINISTRATION 
SCHOOL 


_, [Definition: 
’ j Arts: dance, | 


drama, art, | 
music,theatre} ° 


= Do your sducat ional administration graduates have: an opportunity © 4 
“to receive preparation on the roles and importance of me arts 


ot , in pauses sent (If "yes", go to question 2) 4 YES ie 
(If "no'', go to question 5). ' NO 


comments : 


. Are these opportunities in your, department of educational 
' administration, or in another department? ~- Dense, ; 7” 
a —_ : In educational administration __ me: 


ge)” 1 oe (other) department : 
F comments: Fs | 
ry : r . ‘ . 7 . . Ps 


islets what per cent of yout graduates avail “thinselvee of 
. these Sppereimtts es? 


% 
 #, comments : SL 5) cee OLA ee OE RO Ee ie MEET 
. 2 = ’ 
3 o Me ee, ee ae . ~ 
“What ikind of opportunities are available? ‘(Check those that are 
_ propa) : th 4 
. workshops < 
. es -. courses. |: 
: institutes _ Soe 
other (specify) 


' « 
see esta ir RA tn aati om pen et gene ik Zoi RR ON A lil AMR 


. heriiniteliy what per cane of graduates in ehicatinnat administration. 1 A ai 2 
have an annunnias ae in the arts? af | 8 


Fapbepewertcieaemgiebetciteinstio they mts: enna shane " oe wae “ ratharenianeien ‘ie 0% oe eet eevee obese noe ayeepleendenseayionetl li 


6, ‘Are pvr and courses ‘in educational adninistration ivailable to ) other tS ee ' 
_ art educators? 7 


 MiMdermraduateyrograns yes graduate | oorams yes =? 
‘ _. courses no comes ag De ae . , 


* , 


‘ora different department? 
through educational administration . 
through (other) department 


fe . comments: 


3 Nppbeinataly what per cent of art educators receive preparation in 
administrative-leadership skills through your department? . : 


ere 


comments: _ | ae ee Os 


1 Oy ‘TE monies were available to you, what (if any) is the note most important 
_Strategy you would employ to provide your students with an awareness of’ a 


: ry 
( ® 2 Ld 
ees Is the preparation of art supervisors through educational administration | oe 

| 
role and importance of the-arts in education? _ | 


_THANKS FOR YOUR HELP. PLEASE RETURN THE QUESTIONNAIRE IN THE STAMPED, SELF- ADDRESSED 
ees 


: Biter aah 


PM 


. _ to any large release of ‘funds. 
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MATE UNNERSITY Al ALBANY. 


April 20, 1977 « fr 


Dear Professor of Curriculum: 


The Association for Supervision and Curriculum Development in con- . 
junction with the Rockefeller Foundation and the Pennsylvania Center 
for the Arts is conducting a-pilot. study to measure a series of 
-assumptions concerning arts educators and their preparation. Also, data, 


: is being collected with regard , to the preparation of administrators. 


Funding sources are being readied to release sizeable portions of 
maney to investigate the role and importance of the arts in education. 
However, it was felt that informed opinions needed to be sought prior 


~ 
cy 


Therefore, we are aeking that you take a few minutes to fill out 
, the enclosed questionnaire. Please use the stamped envelope to retum 
your questionnaire. “Because our time frame of operations is short, we | 
would appreciate your response as soon as ‘possible. 


: Thanking you in advance for making this a successful venture. I 


remain, 


_ Yours, sincerely, 


j aaa ‘E. ‘Geese 
Coordinator 
Curriculum § Instruction 


“4 


at 


ant 


EDUCATIONAL POLICY, PROGRAMS, AND INSTITUTIONS ¢ EDUCATION 321 ¢ 518/457-8549 


mare UNIVERSITY id NEW YOR AT ALBANY e 1400 WASTEOTOM AVENUE e ALBANY, NEW YORK 12222, 


a * é » ee be 3 ‘ 3 


sPeresede erent 


eho antpeepet ibd rereinioyepe tong» 
we * 


aE: A 


(QUESTIONNATRE TO PROFESSORS OF CURRICULUM AND SUPERVISION 


Name 
School, | ft 


“ 


Do your Curriculum and Supervision-graduates have an o i 
jto receive preparation on the role and importance of the arts in 
education? 


Yes No ; 
3a. If yes to 3, are these opportunities in your department or 


division of Curriculum and Supervision or. in another depart- 
ment? Fc Hei oc. onal A 


3b. If yes to 3, do your graduates actually receive this preparation? 


v . z ’ ® & 4 

IN CURRICULUM AND SUPERVISION OTHER , oie (es 

, 
YES NO : 


3c. If yes to 3b, approximately how many (what. percentage) of your kg 
; graduates actually avail SUES of these experiences? : 


ar Os -% of graduates receive a ae Ae alee oe ; 

( awareness of arts sess aman A i | 

3d. If yes to 3c, what:-is the typical nature of these aia 2 

Encircle i ie responses below: — 7 Pe: | 

i; “courses PE nn # o = 

we . ay workshops _ ers , * 2 se 

; iii. other: specify Say 

What percentage of all your graduates in Curriculum and Supervision ar ¢ 

‘have an undergraduate an in the arts? — 

: approximate percent 

Are your programs in Curriculum and Supervision available to arts eee 

“~educators*Cincluding~arts- supervisors) sot nee etensnrtrnmmnanina pent 

YES °—=NO eed 
ySa-- atau what percentage of ants. educators receive. . prepanation.. eevee iene 
ant in leadership skills from your program? a. 
; approximate ceseenitaue F 

If monies were made available to you, what Gif any) is the. énie oo 7 

' most impor'tant ,stragey you“would employ to provide your students 9° 0 7 

, with: “an awareness of the role and importance _ the arts in education? ge 4 


- 
a, * 


